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THIS DOCUMENT SHOULD BECOME A PART OF YOUR PERMANENT PROFESSIONAL COLLECTION 
IN THAT IT CONTAINS A PLAN FOR THE COURSE AS WELL AS SPECIFIC REQUIREMENTS AND 
A BIBLIOGRAPHY OF PROFESSIONAL BOOKS FOR FUTURE EXPLORATION OF RELEVANT 
LITERACY ISSUES. 


Cataloque Description: 


Prerequisite or concurrent enrollment in Ed. 401, and passing scores on 
CBEST, 2.75 GPA. Emphasis placed on student-centered instruction, children's 
literature, and needs of muiti-cultural learners. Sixteen tutorial hours 
required in addition to class. 


Course Objectives: 
The purposes of this course include: 


1. become familiar with meaning-centered, process-oriented, and 
integrated approaches to literacy education/language arts: 
practical applications based upon sound theoretical understandings 
of language acquisition. 


2: an introduction to the concept of teacher as proactive, empowered 
professional in charge of her/his own professional development and 
the need and means to do so throughout one's entire professional career. 


3. an introduction to the frameworks and curriculum guides developed by 
professional educators and published by the California State Department of 
Education, which are based on gocio-psycholinguistic theory of language and 
the integration of all content areas through literature. 


4. a beginning knowledge of the research base developed over this century 
regarding literacy issues and learning as the construction of meaning, 
schema theory, metacognition, and metalinguistic awareness in a 
transactional rather than transmission model. 


5. start to build expertise in authentic literacy materials and 
supportive strategies to introduce and improve students’ control over all 
language processes: reading, writing, listening, and speaking. 


6. ways to create a literacy-rich learning environment where students 
from varied cultures and linguistic backgrounds can make meaningful 


personal choices within a range of appropriate language arts materials and 
activities. 


7. introduction to effective practices that encourage literacy-learning 
based on a solid understanding of the question "What is reading (writing)?”. 


8. knowledge of the ongoing discussions currently underway regarding authentic 
assessment of literacy learning. 


9. writing process and ways to develop as writers by engaging in thinking, 
writing, conferencing, revising, editing, and publishing across the 
curriculum. 


10. a view of language arts/literacy instruction that demands integration 
of content areas and dynamic interaction and collaboration by both 
teacher and student at all times. 


Required Texts: 


(oor Myra, Sue Ellis, Hillary Tester, and Anne Thomas (1989). 
The Prima Lanquage_ Record. Portsmouth, NH: Heinemann. 


Jeoodman, K.S. (1986). What's Whole in Whole Language- Portsmouth, NH: 
Heinemann/Boynton Cook. 


Narr, N. (1989). Writing with Reason. Portsmouth, NH: Heinemann/ 
Boynton Cook. 


(Perkins, P. (1993). Resource pook for Teachers. Compiled at Chapman 
University, Orange, CA. (forms, information for tutorial, and articles) 


Gparitornia English/Language Arts Framework (1987). Sacramento, CA: 
California State Department of Education. 


/ caught in the Middle: Educational Reform for Young Adolescents in 
California Public Schools(1987). CA State Dept. of Education. 


Califor. eee 


JAngiish~banguage Arts Model Curriculum Guide Kindergarten through Grade Eight 
(1988). Sacramento, CA: California State Department of Education. 


(Oranavock for Planning an Effective Literature Program (1987). 
CA State Dept. of Education. 


Optional Texts: 


Goodman, K.S., Bird, Lois B., & Goodman, Y.M. (1990). The whole Lanquage 
Catalog. Santa Rosa, CA: American School Publishers. 


Polkingharn, A.T. & Toohey, C. (1988). More Creative Encounters: 


Activities to Expand Children's Responses to Literature. 
Englewood, CO: Libraries Unlimited, Inc. 


In addition to texts, students will be required to read articles from current 
professional journals. Some preferred professional journals include Language 
Arts, The Reading Teacher, The Whole Language Catalog, Horn Book, Elementary 
School Journal, Educational Leadership, Phi Delta Kappan. Other excellent 

journals related to literacy include New Advocate, Holistic Education, Theory 


into Practice, California Tomorrow to name just a few of the many available. 
(Note: Learning, Instructor and Teaching K-8 and NOT journals) 


Major Study Units 


(1) 


(2) 


(3) 


(4) 


(5) 


(6) 


(7) 


(8) 


(9) 


Explore our own histories of reading and writing: what helped and 
hindered us to become proficient, efficient readers and writers. 


Compare/contrast word recognition theories of reading with socio- 
psycholinguistic theories and the implications of those underlying 
assumptions on the choices made within the classroom and school. 


Examine approaches to the teaching of reading as they are practiced 
with beginning and with more experienced readers. 


Develop creative, instructional activities using children's 
literature, newspapers, magazines, reading/writing centers, 
interactive bulletin boards and message centers. 


Strategy development to include: 

a. Comprehension is the goal: reading as a problem-solving activity 

b. Gain control over the grapho-phonic cueing system in context 

c. Vocabulary and concept development in meaningful texts 

d. Metalinguistic awareness (sound-symbol ) developed within writing 

e. Integrate study skills in content areas 

f. Using library and reference techniques 

g- Reading fluency and flexibility 

h. Authentic purposes for and experience in oral reading 

i. Language experience approach to beginning reading and beyond 

j. Materials: children's books, songs, poems, newspapers, 
computer software, and commercially prepared instructional 
materials including literature-based readers used in classrooms 

k. Semantic mapping, clustering, thematic approaches to learning 

1. Shared inquiry: each participant gaining knowledge by sharing 
ideas and perceptions of other participant 

m. Computer literacy 


Develop ways to know our students and demonstrate understanding 
of children from culturally and linguistically diverse backgrounds. 


Develop competence in writing, storytelling and using children's 
literature in the reading/language arts curriculum. 


Become aware of state, county and district resources as well as 
professional networking from local to international levels. 


Engage in authentic activities necessary to keep teachers lifelong 
learners (professional journals/organization, further education). 


(10) Collaborate with parents and school site for better understanding 


and cooperation. 


Evaluation: 


For a C in this course: 


/ Attendance at all classes a must! 

Participation in large and small groups a necessity 
agg and responses to the texts and frameworks 
yBecome familiar with resources in Resource Book for Teachers 


SOSSGLS SS EY 


/Midterm exam (relating class work, texts, readings, and tutorial) 
Carey Presentation 
utor a student for 16 hours, collaborating with parents 
JApply new literacy learning when working with student (authentic materials 
only--no busy work/commercially prepared worksheets) 


As a way to experience authentic assessment within this class, each student 
will prepare a portfolio of his/her semester's work to include evidence of: 


_* responses to at least 12 professional articles or chapters 
* responses to at least 15 children's books (annotated bibliography } 
* A 5 and a 10 year plan for your continuing education 
\ + Description of visit to Children's Department in one public library 
(What did you learn?) 


For a B, meet all C requirements and 


Join at least one professional organization (recommend OCTAWL, OCRA local 
affiliate of IRA, as well as IRA and NCTE) 

Attend at least one professional conference 

Prepare and present a piece of children’s literature or several connected 
selections that provide authentic literacy experiences for both 
student and teacher. . 


Reflect on each class session in writing (beyond simple list of activities) 


Record the manner in which you think you have met CA Candidate 
Competence and Performance standards 


For an A: 


Begin a long term in-depth study of an area of interest to you, 
i.e., Vygotsky, Piaget, Dewey, Goodman, Smith, Shannon, or any 
authors who deal with meaningful reading/writing/listening/speaking 
activities and learning. Discuss plan with instructor. 


Special Project: Each student designs a meaningful learning experience for 
him/herself. Discuss plan with instructor. 


Some suggestions for Special Projects: 

Research and practice Language Experience Approach and present to class 
Follow up on a concept that intrigued you at the June 26 conference 
Prepare yourself by reading at least 50 Caldecott's and Newbery's 
Design a literature unit using your favorite children's book 


For postbaccalaureate work at Chapman University, the grade of A is awarded 
only in cases of clearly exceptional performance. Students working toward a 
teaching credential or masters degree are expected to Maintain a 3.0 (B) 
average. 
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Assessment is an ongoing process throughout the semester. You might 
want to start on all categories in order to make an Aa possibility. We 
will talk about the Begin a Study of... and Special Project a little way into 
the course after we have a better understanding of and having completed 
much of the C and B category requirements. 


Summer 1993 Course Assignment Sheet 
Ed 502 


DATES: June 21, 22, 23, 24, 
28, 29, 30, 1 
July 6, 7, 8 

12, 13, 14, 15, 

19, 20, 21, 22, 


READ CAREFULLY! Be sure that you meet the prerequisites listed under 
Course Description: completion or concurrent enrollment in Ed 401, 
passing scores on all portions of the CBEST, and admission to the Graduate 
School or a minimum of 2.75 GPA for undergraduates. Enrollment in this 
course requires that you have been admitted to the Multiple or the Single 
Subject Credential Program after having completed a formal Intake 
Interview with a faculty member of the Chapman University School of 
Education Multiple or Single Subject Credential Program. If there is any 
question that you meet these prerequisites, see the professor of the class 
immediately. Failure to meet these prerequisites excludes you from 
participating in this class at this time. 


Books and materials in the Reading Center are to be used in the Reading 
Center. Once you get an idea of the kinds of books you need, please go to 
your nearest public library and borrow them on your own card. Have your 
client do likewise. This gets both our students and your clients into 
libraries (which is an important place to be when you are students and 
teachers). We do not have enough books to use here during tutoring if 
they are out in circulation. 


Day_1: June 21: TOPIC: BUILDING OUR CLASSROOM COMMUNITY and 
WHAT IS READING? We will take a brief look at the progression of reading 
instruction through the century. We will start to delve into the question 
"What is reading?". We will start the process of helping you prepare to 
work with a young student who needs some support in literacy. We will 
distribute this course assignment sheet. Take it home, read it, highlight 
any areas about which you would like further explanation, and bring it 


-~ back to class with you each day. On Wednesday, June 23, we will devote as 
much time as necessary to discussion of the assignments which are all 
designed to engage you in authentic, student-centered learning which will 
prepare you for becoming an educator who is in charge of his/her own 
lifelong professional growth. We will visit the Chapman Library and locate 
the professional journals you will need. We will visit the Computer Lab in 
the lower level of Hashinger Bldg. As we do so, we will show you Argyros 
Forum, where we will hold the last half of the class (tomorrow only) from 
10 am - noon. 


Homework: This course requires a great deal of reading. I suggest 
finding several journal articles that interest you as soon as 
possible. Suggested journals are listed below. Reflect on the 6D 
question "What is reading?" Remember: Class reflections must 
___be turned in daily! ee 


Soap rec RN Bed ar aetna 
] Some preferred professional journals include Language Arts, The Reading 
| Teacher, Horn Book, Elementary School Journal, Educational Leadership, Phi 
Delta Kappan. Other excellent journals related to literacy include New 
Advocate, Holistic Education, Theory into Practice, California Tomorrow to 
name just a few of the many available. (Note: Learning, Instructor, ee el | ' 
; mM i 


Teaching K-8 are NOT journals)P“ ,. . hs partic Las - ¥ (D-H 
Ar i Sas peg _§ ~ ga Wet 
- Focus on the professional journalSinvolving literacy issues. This*is a course on 


literacy. The Ladies Home Journal, for instance, is a magazine. While there may be 
some articles about literacy in magazines intended for the general public, they tend 
to be very superficial at best, and many do not approach even that level. I reiterate: 
you are new to understanding about professional development, and becoming 
familiar with professional journals is a very important part of your education. I will 
not accept flimsy articles vaguely related to literacy. If you have questions about a 
particular article, please ask. Reading the journals above is 100% safe. Use at least 
five different journals for your responses. The articles included in your Resource 
Book for Teachers (which you need not vey a because you know I have them) 


are excellent for this purpose. WA\ (CD heb <1 f / pot! Hebug Ker eae nw 


Ce 
Day 2: June 22: TOPIC: GETTING TO KNOW THE READING CENTER and 
WHAT IS READING? (CONT.) At 8 am, we will become familiar with the 
Reading Center and its many resources by way of a Scavenger Hunt, and 
we will continue to become acquainted with one another. At 10 am we 
will reconvene in Argyros Forum, room 208 and will all participate in a 
reading experience and research study that relates to the question "What 
is reading?" Vy 


CA English/Language Arts Framework. Also, read the preface and 
page 11 in your Resource Book for Teachers and browse through the 


table of contents. yeper 


8 2 Homework: Read both What's Whole in Whole Language and the 
(’ > 
~~ 
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Day 3: June 23: TOPIC: THE PSYCHOLINGUISTIC VIEW OF READING. Be 
prepared to discuss What's Whole in Whole Language and The English- 
Language Arts Framework in detail. We will begin to develop our 
understanding of the theoretical framework that underpins whole 
language instruction. We will also touch upon the many resources 
available in the Resource Book for Teachers. We will discuss how to 
respond to journal articles. We will also go over the course assignment 
sheet given to you on the first day. It is your responsibility to have found 
the areas where you need further clarification. We are transacting, which 
requires active learning and involvement! The structure of this class may 
be unfamiliar to you and deserves some examination and discussion. 


Homework: Read and respond to two articles from professional 
journals. Responses to journal articles should be accompanied by a 
copy of the article so that you remember that you don't have to 
regurgitate the article, but respond to it. (See Resource Book for 
Teachers: page 29, synthesis and evaluation.) Also, read "Literacy in 
the Twenty-first Century" on pages 4-10 in your Resource Book for 
Teachers. 


Day 4; June 24: TOPIC: STUDENT CENTERED/TRANSACTIONAL 
LEARNING. Discuss Literacy in the Twenty-first Century in detail. We will 
compare the psycholinguistic, constructivist model of reading with the 
behaviorist model. Turn in journal responses. Discuss any issues or 
questions related to articles. Your tutoring will begin Monday so we will 
brainstorm ways to get acquainted with your student. We will also begin 
discussing how to create a student-centered working situation. It is up 
to you to learn to follow as well as lead. Interest is such a big part of 
motivation. Strategy Plans for Student-Centered Learning are to 
be filed in the filing cabinet daily. Be sure they are filed as 
soon as your session is completed for the day. If your client is ever 
absent, be sure to follow up with a telephone call and let the parents know 
how important it is to keep appointments. If this is ever a problem, do 
not let it go on. Be clear to parents. Discuss the issue with Connie, Pamela 
and/or Bobbi. Talk to your client's parents ona regular basis, do not wait 
for a problem (usually caused by lack of communication). Reminder: 
Turn in your class reflections daily: either before you leave for the day or 
first thing the next morning. 


Homework: Read and respond to two articles from professional 
journals. Read The Primary Language Record. This book contains a 
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great deal of information that is important for you to understand 
because you will use it as a device to understand the language 
development of your student. 


Day_5:_June 28: TOPIC: LITERACY ASSESSMENT. Tutoring begins today. 
We'll all have butterflies in our tummies. We will discuss our anxieties 
and give each other LOTS of support! We will begin discussing The 
Primary Language Record. We will compare authentic assessment with 
more traditional forms of standardized tests. Turn in two journal 
responses. Discuss any issues or questions related to articles. 


Homework: Read "Miscue Analysis: Windows on the Reading 
Process" by Ken Goodman on pages 38-43 in your Resource 

Book for Teachers. Strategy Plans for Student-Centered 
Learning are to be filed in filing cabinet daily. Be sure 
they are filed as soon as your session is completed for the 
day. Discuss any issues you are having with your client or 
parents with Connie, Pamela or Bobbi. 


Day 6:_June 29: TOPIC: LITERACY ASSESSMENT (CONT.) We will 
continue discussing authentic literacy assessment. We will also discuss the 
implications of grouping and tracking. Have Writing with Reason with you 
so that we can look at the book and discuss its intent. Choose a chapter 
that you would like to present to the class in a transactional manner. 
You will be given the opportunity to meet with other students interested 
in the same chapter. Tomorrow, we will "jigsaw" in order to discuss 
important aspects or issues from the chapters read. 


Homework: Read and respond to two articles from professional 
journals. This makes 6 responses to journal articles. Read selected 
chapter from Writing with Reason. Note issues and questions. 


Day 7: June 30: TOPIC: CHILDREN AS AUTHORS: WRITTEN LANGUAGE 
DEVELOPMENT. Group transactional discussions of information from 
Writing with Reason. Student writing samples/stories will be shared. 
Turn in journal responses. Discuss any issues or questions related to 
articles. Also, tutoring updates (aka give yourself a pat on the back!) 


Homework: Read pages 16-18 in your Resource Book for Teachers. 
Read and respond to one journal article. Write a one page 
prospectus for your special project. 


Day 8: July 1; TOPIC: CHILDREN AS AUTHORS: THE WRITING PROCESS. 
Discuss the writing process in detail. "Showing not Telling" model lesson. 
Turn in journal response. Discuss any issues or questions related to 
articles. Turn in prospectus. 


Homework: Read two more articles from professional journals. 
Read the CA English-Language Arts Model Curriculum Guide. 
Remember to turn in reflections daily. Also, remember 
Strategy Plans for Student-Centered Learning are to be 
filed in filing cabinet weekly. Be sure they are filed as 
soon as your session is completed for the day. 


Day 9: July 6: TOPIC: STATE EXPECTATIONS and COURSE CONTENT 
CLARIFICATIONS. Discuss the Model Curriculum Guide. Turn in journal 
responses. Total of 8 now! We will clarify any "fuzzy" areas before the 
midterm. 


Homework: Prepare for tomorrow's midterm by reviewing, 
organizing, reflecting, and getting a good night's sleep. Relax. Test 
anxiety is self-imposed. Preparation, self-efficacy, and confidence 
make anxiety unnecessary. 


Day_10: July 7; MIDTERM EXAM. Authentic assessment looks and 
feels much like the learning activities which are being assessed. If this is 
your first experience with authentic assessment, relax. Review all of the 
materials we have read and discussed to this point. Bring anything you 
would like to have with you (books, articles, teddy bears, etc.). 


Homework: Read and respond to two articles from professional 
journals. Also, read "Encouraging Critical Thinking and Active 
Learning” pages 22-24 in your Resource Book for Teachers. Start 
draft one of the Final Report on your client . See Appendix A page 
10 in your Resource Book for Teachers for instructions. Once you 
have actually started to write, I will be happy to confer with you. 
Strategy Plans for Student-Centered Learning are to be 
filed in filing cabinet weekly. Be sure they are filed as 
soon as your session is completed for the day or week. 
The days are dwindling. One half of the semester is gone! Be sure 
that you are nearing completion of all requirements for this course. 
This is not a class where you do nothing until the end of the semester 
and then try to make up for a lot of lost time! 


Day 11: July 8: TOPIC: CONTENT AREA READING INSTRUCTION. 
Strategies will be presented in class for developing comprehension, critical 
thinking and vocabulary within context. Literature that can be used to 
teach content areas will be highlighted. Turn in journal responses. Discuss 
any issues or questions related to the articles. Share first draft of final 
report with a colleague. Aon) | Nib byt . 


~~~ Homework; Read Caught in the Middle for next class meeting. 
\ Read and respond to ONE article from a professional journal. 
i 


Begin revision of first draft. Be prepared to turn in second draft 
on July 13th to Connie for early comments/assistance. 


Day 13: July 12; TOPIC: PREPARING STUDENTS FOR JUNIOR HIGH AND 
BEYOND. Discuss Caught in the Middle in detail. Turn in two journal 
responses. Discuss any issues or questions related to articles. You should 
have submitted all twelve responses to professional journal articles by this 
time. Otherwise, your seis in a course will reflect your lack of 
attention to this issue. 


/ Homework: Read the Handbook for Planning an Effective 
“Literature P Program. Also, read "3,000 Paper Cranes: Children's 
Literature for Remedial Readers" which will be handed out in class. 

~————~ Be prepared to turn in your second draft of the Final Report 
tomorrow. 


Day 14: July 13: TOPIC: THE ROLE OF CHILDREN'S LITERATURE IN THE 
READING PROGRAM. We will have an in-depth discussion on why it is 
important to use authentic literature in the classroom. Then, I will doa 
presentation on effective ways to use children's literature as the core of 
the reading instructional program. An extensive bibliography will be 
shared. Turn in second draft of Final Report for early comments. The first 
reading/response to your Final Report was by a fellow student, but 
subsequent drafts must be read and responded to by Connie, 
Pamela, Bobbi or the Graduate Assistant. 


Homework: Read chapter two from Report Card on the Basal Reader 
by Ken oe a which will be distributed in class. 


Day 15:( Jul 14: “TOPIC: AUTHENTIC LITERATURE VS. COMMERCIALLY 
PREPARE TERIALS. We will preview several basal reader programs 
and compare them to using authentic literature. We will discuss the 
Goodman article in detail. 
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Homework: Complete third draft of your Final Report. Read 
“Using African-American Literature to Increase Ethnic 
Understanding" which will be handed out in class. Also, complete 
5-10 year continuing education plan. 


Day 16: July 15: TOPIC: ADDRESSING ETHNIC DIVERSITY IN THE 
CLASSROOM THROUGH LITERATURE. We will discuss and preview the 
newest in multicultural literature. We will brainstorm ways in which to 
use this literature to address ethnic diversity in your class. Be sure that 
you accounting for all of the B category (and A category if you are working 
for an A). Literature Presentations begin. Third draft of your Final Report 
should be turned in to Connie, Pamela, Bobbi or the graduate 
assistant. I encourage you to have as many different readers as 
possible. Also, turn in your continuing ed plan. 


Homework: Read "Dramatizing Nonfiction with Emerging 

Readers" and other selected articles which will be handed out in 
class. Prepare summary of the ways in which you have met the CA 
Candidate Competence and Performance Standards. Strategy Plans 
for Student-Centered Learning are to be filed in filing 
cabinet weekly. Be sure they are filed as soon as your 
session is completed for the day or week. 


Day 17: July 19: TOPIC: ORAL LANGUAGE DEVELOPMENT. Ways to 
organize and facilitate literature circles will be considered. We will also 
discuss dramatic play and readers theater as ways to encourage oral 
language development. Turn in performance standards summary. 
Literature presentations continue. 


Homework: Complete final draft of Final Report. Read article 
distributed in class. Briefly describe visit to children's dept. in 
one public library. 


Day 18: July 20: TOPIC: FAMILY LITERACY: PARENTS AS PARTNERS 
IN YOUR LITERACY PROGRAM. Final draft of Final Report should be 
completed. All instructions for final steps following approval of your Final 
Report are located on the north wall of room 1. Plan enough time to 
complete all steps as directed in a timely and professional manner. Turn 
in description of visit to public library. Literature presentations continue. 


Homework: You should be working to complete the final 
course requirements which include: children's literature 
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annotated bibliography, plans for long term study, and the 
special project. 


Day 19: July 21: TOPIC: WHERE DO WE GO FROM HERE? We will discuss 
the characteristics of influential teachers. We will discuss the many 
options available (conferences, workshops, seminars, a MASTERS DEGREE!!!) 
to assist you in your continuing study of literacy. I will also share some 
ideas to help you land your first job!! Final literature presentations. 


Homework: Reread What's Whole in Whole Language. As you 
reread, note the differences between your first and second reading. 
Prepare for the final exam. Complete final course requirements. 


Day 20: July 22: TOPIC: PUTTING IT ALL TOGETHER. Discuss the 
differences between your understanding of language, literacy, and learning 
now as compared to June 21. Is there a difference in your understanding? 
Final Exam: We will cooperatively and collaboratively reflect on the 
manner in which we have dealt with the course objectives listed on the 
syllabus. 
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Selected Bibliography for Further Reading 


The books included in the bibliography below are available at the 
Chapman Library, Orange Campus. In order to become fully professional, 
a deep understanding of complex issues is required. This list of books 
and related information is intended to give the budding professional a 
Starting point for further learning in specific areas that form the 
underlying theoretical base of literacy learning as we approach the 
twenty-first century. This is not a reading list to be completed by 
each student. 


Applebee, Arthur N. A Child's Concept of Story. Chicago: The 
University of Chicago Press, 1978. 


Atwell, Nancie. Side By Side. Portsmouth, NH: Heinemann, 1991. 


Atwell, Nancie, Ed. Workshop 3: By and for Teachers. Portsmouth, NH: 


Heinemann Boynton/Cook, 1991. 


Aukerman, Robert C. Approaches to Beginning Reading. New York: 


J. Wiley, 1984, 2nd section. 


Barr, Rebecca, Michael Kamil, and Peter Mosenthal, Eds. Handbook of 


Reading Research, Volume II. New York: Longman, 1991. 
Bauer Handbook for Storytellers. 


Belanoff, Pat and Dickinson, Marcia. Portfolios. Portsmouth, NH: 
Heinemann Boynton/Cook, 1991. 


Bissex, Glenda L. GNYS at Work: A Child Learns to Read and Write. 
Cambridge, MA: Harvard University Press, 1985. 


Barrs, Myra, Ellis, Sue, Tester, Hillary, and Thomas, Anne. The Primary 
Language Record. Portsmouth, NH: Heinemann Boynton/Cook, 1989. 


Calkins, Lucy M. Living Between the Lines. Portsmouth, NH: Heinemann 
Boynton/Cook, 1990. 


Clay, Marie M. Becoming Literate: The Construction of Inner Control. 


Portsmouth, NH: Heinemann Boynton/Cook, 1991. 


Collis, Mark and Dalton, Joan. Becoming Responsible Learners. 


Portsmouth, NH: Heinemann Boynton/Cook, 1991. 


DeFord, Diane, Lyons, Carol, and Pinnell, Gay Su. Bridges to Literacy. 
Portsmouth, NH: Heinemann Boynton/Cook, 1991. 


Derewianko, Beverly. Exploring How Texts Work. Portsmouth, NH: 
Heinemann Boynton/Cook, 1991. 
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Dewey, John. See card catalog. 


Dixon, Carol N. Language Experience Approach to Reading & Writing. 


New York: Alemany, 1983. 


Douglass, M. P. Learning to Read: The Quest for Meaning. New York: 


Teachers College Press, Columbia University, 1989. 


Dudley-Marling, Curt and Dennis Searle. When Students Have Time to 


Talk. Portsmouth, NH: Heinemann/Boynton Cook, 1991. 


Duffy, Gerald and Laura Roehler. Teaching Reading. New York: 
Random House, 1986. 


Early, Margaret and Diane Sawyer. Reading to Learn in Grades 5 to 


i2. New York: Harcourt Brace Jovanovich, 1984. 


Ferreiro, Emilia and Ana Teberosky. Literacy Before Schooling. 


Portsmouth, NH: Heinemann/Boynton Cook, 1985. 
Freire, Paulo (several titles) 
Fry, Edward B., Dona L. Fountoukidis, & Jacqueline K. Polk. 
The New Reading Teacher's Book of Lists. Englewood Cliffs, NJ: 


Prentice-Hall,Inc., 1985. 


Gallo, Donald R., Ed. Authors' Insi hts: Turning Teenagers into 
Readers and Writers. Portsmouth, NH: Boynton/Cook, 1992. 


Gentry, J. Richard. Spel...Is a Four-Letter Word. Portsmouth, NH: 


Heinemann/Boynton Cook, 1987. 


Goelman, Hillel, Antoinette Oberg, and Frank Smith, Eds. Awakening 
to Literacy. Portsmouth, NH: Heinemann/Boynton Cook, 1984. 


**Goodman, Kenneth S. Lanquage and Literacy: The Selected Writings 


of Kenneth S. Goodman. (volumes 1 and 2) Boston: Routledge & 
Kegan Paul, 1982. 


Goodman, Kenneth S. What's Whole In Whole Language. Portsmouth, 


NH: Heinemann/Boynton Cook, 1986. 


Goodman, K.S., Bird, Lois B., & Goodman, Y.M. (1990). The Whole Lanquage 
Catalog. Santa Rosa, CA: American School Publishers. 


Goodman, Kenneth S., Yetta M. Goodman, and Wendy J. Hood. The Whole 


Language Evaluation Book. Portsmouth, NH: Heinemann/ Boynton 


Cook, 1988. 


Goodman, Yetta and Carolyn Burke. Reading Strategies: Focus on 


Comprehension. New York: Holt, Rinehart and Winston, 1980. 
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Goodman, Yetta, Wendy Hood, and Kenneth Goodman. Organizing for Whole 
Language. Portsmouth, NH: Heinemann Boynton/Cook, 1991. 


Goodman, Yetta, Dorothy Watson, & Carolyn Burke. Reading Miscue 
Inventory. New York: Richard C. Owen Publishers, Inc, 1987. 


Graves, Donald H. Writing: Children and Teachers at Work. 


Portsmouth, NH: Heinemann/Boynton Cook, 1983. 


Hall, Mary Anne. Teaching Reading as_a Lanquage Experience, 3rd 


edition. Columbus, Ohio: Merrill, 1986. 


Hall, Nigel and Anne Robinson. “Someday you will no all about me". 


Portsmouth, NH: Heinemann Boynton/Cook, 1991. 


Hancock, Joelie and Susan Hill. Literature-Based Reading Programs 


at Work. Portsmouth, NH: Heinemann/Boynton Cook, 1988. 


Hayes, Curtis, Robert Bahruth, and Carolyn Kessler. Literacy con 
Carino. Portsmouth, NH: Heinemann/Boynton Cook, 1991. 


Heimlich and Pittelman. Semantic Mapping 


Huck, Charlotte S., Susan Hepler, & Janet Hickman. Children's 


Literature in the Elementary School. 5th ed. New York: Holt, 


Rinehart and Winston, Inc., 1993. 


Hull, Marion A. Phonics for the Teacher of Reading. Third 


Edition. Columbus: Charles EF. Merrill Publishing Company, 1981. 


Jewell and Zintz. Learning to Read and Write. Kendall/Hunt, 1990. 
Jones, Margaret and Denise Nessell. The Lanquage-Experience 


Approach to Reading. Totowa, NJ: Teachers College Press, 1981. 


Krashen, Stephen D. The Input Hypothesis: Issues and Implications. 


New York: Longman, 1985. 
Krashen, Stephen D. Inquiries and Insights. Alemany Press, 1985. 


Kutz, Eleanor and Hephzibah Roskelly. An Unquiet Pedagoay. Boynton/ 
Cook, 1991. 


Labinowicz, Ed. Piaget Primer: Thinking, Learning & Teaching. 


Menlo Park, CA: Addison-Wesley Publishing Company, 1980. 


Manning, Maryann and Gary. Reading Instruction in the Middle 


Grades. Washington D.C.: NEA, 1980. 


Miller, Wilma. The First R, 2nd ed. IL: Waveland Press, 1985. 


Moll, L. C., Ed. Vygotsky and Fducation: Instructional Implications 
and Applications of Socio-Historical Psychology. Cambridge, MA: 


Cambridge University Press, 1990. 
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Norton, Donna E. Through the Eyes of a Child: An Introduction to 


Children's Literature. Third Edition. New York: Merrill, an 
imprint of Macmillan Publishing Company, 1991. 


Piaget, Jean. See card catalog. 


Polkingharn Anne and Cc. Toohey. Creative Ideas from Library 


Shelves. Littleton, CO: Librarians Unlimited, 1983. 


Polkingharn, A.T. & Toohey, C. More Creative Encounters: 
Activities to Expand Children's Responses to Literature. 


Englewood, CO: Libraries Unlimited, Inc, 1988. 


Power, Brenda and Ruth Hubbard. Literacy in Process: The Heinemann 


Reader. Portsmouth, NH: Heinemann Boynton/Cook, 1991. 


Resnick, Lauren B. & Phyllis A. Weaver. Theory and Practice of Early 


Reading. (3 volumes) Hillsdale, NJ: Lawrence Erlbaum 
Association, Publishers, 1979. 


Rye, James. Cloze Procedure and the Teaching of Reading. Exeter, NH: 


Heinemann Educational Books, 1980. 


**Shannon, Patrick. Broken Promises: Reading Instruction in 


twentieth Century America. Massachusetts: Bergin & Garvey, 1989. 


Shannon, Patrick. The Struggle to Continue. NH: Portsmouth: Heinemann 
Boynton/Cook, 1990. 


Singer, Harry and Robert B. Ruddell, Eds. Theoretical Models and 


Processes of Reading, 3rd Ed. Newark, DE: International 


Reading Association, 1985. 


**Smith, Frank. Reading Without Nonsense. NY: Teachers College Press, 
1985. 


Smith, Frank. See card catalog for several titles. 


Sowell, J.B. and Ruth May. Yes, Johnny Can Read. Dubuque, Iowa: 
Kendall/Hunt, 1982. 


Stauffer, Russell G. The Lanquage-Experience Approach to the 


Teaching of Reading, 2nd, ed. New York: Harper and Row, 1980. 


Swaby, Barbara E. Teaching & Learning Reading. Boston: Little Brown & 


Co., 1984. 


**Taylor, Denny. Learning Denied. Portsmouth, NH: Heinemann, 1991. 


Taylor, Denny and Strickland, Dorothy S. Family Storybook Reading. 
Portsmouth, NH: Heinemann/Boynton Cook, 1986. 
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Tierney, Robert. Reading Strategies & Practices, 2nd ed. NY: Allyn 


Bacon, 1985. 


Vygotsky, Lev S. Mind in Society. Cambridge: Harvard University 
Press, 1978. 


Vygotsky, Lev s. Thought and Lanquage. Cambridge: MIT Press, 1962. 


**Wells, Gordon. The Meaning Makers. Portsmouth, NH: Heinemann/ 
Boynton Cook, 1986. 


Wilde, Sandra. you Kan Red This! Spellin and Punctuation for Whole 


Language Classrooms K-6 Portsmouth, NH: Heinemann, 1991. 
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ARE YOU STRESSED OUT? 
CONFUSED ABOUT ASSIGNMENTS? 


Lesson Plans: These must be turned in daily following your 
tutoring session. This will allow either myself, Bobbi, or 
the graduate assistant to offer suggestions or ideas. 
These should be filed in the student’s folder in the filing 
cabinet. 


Article Responses: Due dates for the | 2 responses are 
noted in the syliabus. 


Annotated Bibliography: Choose !5 books that you read 
during the term to include in your bibliography. The 


annotation should be no longer than 3-5 sentences and 
include general piot information. 


Continuing Education Plan; Because continuing 
professional development is so important for teachers, ! 
ask that you explain to me what your S and 10 year 
educational plans are. Briefly describe any courses, 
workshops, training etc. that you plan to be take, and list 
your education goals. Due duly 15th. 


Visit to Public Library: Visit a local public library and 
find out what services they have for children. Describe 
what you found out in a couple paragraphs and include any 
pamphiets/ brochures you received on your visit. Due duly 
20th. 


Join a Professional Organization: Be sure to inform me 
either verbally or inwriting of the professional 
organization that you have joined. You may need me To 


sigh your membership form in order to receive the student 
rate. 


Orally Present a Piece of Literature: Signed up for adate 
to read a favorite story fo the class. 


Reflect on Each Session: Reflections are due each day and 
should express your thoughts on the class discussions. 


CA Candidate Competence Standards: Respond to each 
standard with at least one paragraph describing how you 


have met the criteria. Due duly |! 9th. 


Long Term Study. Choose an area of interest or a theorist 
that you would like To know more about. Prepare a 
bibliography that includes at least 10-15 references of 
books and/or articles that you will want to acquire in 
becoming more familiar with your topic/theorist. Due duly 
22nd. 


Special Project: This will be an in depth project relating 
to an area of interest to you. You should meet with me To 
discuss your plans so that | can offer assistance. 4 
prospectus for this project is due duly | sf. 


Final Report: You must complete a final report for the 
student that you tutor. Detailed instructions are included 
in the Resource Book for Teachers. !| will discuss the 
process in detail in class. The first draft of the report is 
due July &th. The second draft is due July | 3th. The third 
draft is due July | Sth. The final copy is due duly 20th. 


See pees 


Bibliography of an in-depth study of the Writings of Kenneth S. and Yetta Goodman. 


King, D., Goodman, K. (1990). Whole language: Cherishing learners and their 
language. Language, Speech and Hearing Services in Schools, 21, 221-227. 

Goodman, K. (1989). Whole language research: Foundations and development. 
Elementary School Journal, 90, 207-221. 

Goodman, K. (1989). Whole language is whole: A response to Heymsfeld. 

Educational Leadership, 46, 69-70. 

Goodman, K. (1988). Look what they’ve done to Judy Blumel: The "basalization" of 
children’s literature. New Advocate, 1, 29-41. 

Goodman, K. (1987). Beyond basal readers: Taking charge of your own teaching. 
Learning, 16, 62-65. 

Nicholson, T. Reading is not a guessing game: The great debate revisited. (1986). 
Reading Psychology, 7, 197-210. 

Goodman, K. (1986). Basal readers: A call for action. Language Arts, 63, 358-363. 

Goodman, K. (1985). Growing into literacy. Prospects: Quarterly Review of 
Education, 15, 57-65. 

Goodman, K. (1985). Commentary: On being literate in an age of information. 
Journal of Reading, 28, 388-392. 

Goodman, K., Bird, L. (1984). On the wording of texts: A study of intra-text word 


frequency. Research in the Teaching of English, 18, 119-145. 


Goodman, K. (1983). Text features as they relate to miscues: Determiners. (Program 
in Language and Literacy Occasional Paper No. 8). Tucson: Arizona University, 
Center for Educational Research and Development. 

Goodman, K. (1983). Reading and writing relationships: Pragmatic functions. 
Language Arts, 60, 590-599. 

Gollasch, F. (Ed.). (1982). Language and literacy: The selected writings of Kenneth 
S. Goodman (Vol. I.). Boston: Routledge & Kegan Paul. 

Goodman, K., Goodman, Y. (1981). A whole language, comprehension centered 
reading program. (Program in Language and Literacy Occasional Paper No. 1). 
Tucson: Arizona University, College of Education. 

Goodman, Y. (1989). Roots of the whole language movement. Elementary School 
Journal, 90, 113-127. 

Wallace, C., Goodman, Y. (1989). Language and literacy development of multilingual 
learners. Language Arts, 66, 542-551. 

Goodman, Y. (Ed.). (1990). How children construct literacy: Piagetian perspectives. 
Newark, Del.: International Reading Association. 

Goodman, K., Goodman, Y. (1983). Reading and writing relationships: Pragmatic 
functions. Language Arts, 60, 590-599. 

Goodman, Y., et al. (1987). Reading miscue theory: Alternative procedures. New 


York: Richard C. Owen. 


Award-Winning Book Aids 


a. & C ecott Activities Vv e to Critica inki and Creativ 
Expression by Kathy O’Steen 


T.S Denison & Co., Inc. 

9601 Newton Avenue South 

Minneapolis, Minnesota 55431-2509 
This book consists of vocabulary exercises, high level thinking 
questions, and suggested art projects. 


yin Aaldecatt Search - A ~ Word Learning Guide by Irene Wood Bell 
\\v 
Libraries Unlimited, Inc. 
P.O. Box 3988 | 
Englewood, CO 80155-3988 
This book consists of two-level wordsearches for the Caldecott 
books. The wordsearches are categorized into word comprehension 
and thought comprehension questions. 
3! ‘ 
ny, istinguished Child ‘sg Literature (Th ewbery & Caldecott 
Winners - The Books and Their Creators) by Claudette Hegel Comfort 


J T.S. Denison & Co., Inc. 

DRS 9601 Newton Avenue South 

Ree Minneapolis, Minnesota 55431-2509 

ae This books provides information on Newbery and Caldecott winning 

ae books and honor books and includes a brief plot for each book plus am 
author and illustrator biographies. 


‘ The Caldecott Award The Winners and the Honor Books by Bertha 
Woolman and Patricia Litsey 
-* The Newbery Award The Books and Their Authors by Bertha Woolman 
and Patricia Litsey 
T.S. Denison & Co., Inc. 
9601 Newton Avenue South 
Minneapolis, Minnesota 55431-2509 
Both of these books provide questions, clues, and answers about 
the award winning books. Information is also included on authors 
and illustrators. A title reference and an author reference are 
also included. 


>) Literature-Based Reading Activities by Ruth Helen Yopp and Hallie 
Kay Yopp 


Longwood Division 

Allyn & Bacon 

Route 59 at Brookhill Drive 
West Nyack, New York 10995-9902 


H32386 $19.00 ISBN: 0-205-13238-3 

Call 1-800-848-4400, ext. 92 
This book helps teachers develop pre-reading, during-reading, and 
post-reading activities for a literature-based program. Numerous =, 
examples are given. | 
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